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Course description:

This course is designed for teachers enrolled in the MAE with reading emphasis/reading certificate.  This is the culminating course for the reading certificate, combining coursework and field based research activities.  It is designed to help teachers combine a critical analysis of major theories of reading/literacy with sound instructional practices for all learners, through diagnostic and remediation techniques in individual and small group tutoring assignments.  Includes an emphasis on how to provide leadership in the organization and maintenance of the reading/literacy program at the building or school system level.  Concludes with a demonstration of mastery that includes a research log, a synthesis paper, and an oral presentation of findings.
Restrictions:

All instructors who teach this course must possess a valid California Reading Specialist Credential or equivalent, and a minimum of eight years teaching experience that includes a wide range of teaching and supervisory positions, which includes a minimum of three years teaching experience at the elementary level.  Experience with action research techniques is recommended.

Assumptions upon which this course is built:

· The student population is becoming increasingly diverse and teachers are expected to adjust assessment and instruction to support the diversity of goals and cultural traditions in the school and community.

· Reality of language acquisition includes the social, cultural and political functions of communication.

· Current issues, such as state policies and educational mandates, should be examined in light of what research shows about language learning and reading/literacy learning.

· Successful diagnosis and correction of reading/literacy difficulties necessitates development of instruments to evaluate the impact of the changes on the student.

· Teachers learn best through inquiry and reflection, in an ongoing process.

· Effective teachers have a repertoire of instructional and assessment skills, including use of technologies, that support learners.

· Students become the informants in teacher research as teachers observe their students and develop understandings about the students’ world from the students’ point of view.

Course objectives:
· Students will develop an understanding of the art of classroom inquiry as they;
· find and frame their research question

· prepare their research design

· collect data using observations, interviews, questionnaires, audio tapes, video types, artifacts, etc.

· analyze the data collected

· review the literature created by other researchers in the field

· write up their research in a synthesis paper

· present their findings to other educators

· Students will inform their research efforts by studying research-based literature about reading/literacy instruction for a diverse student population, to include English language learners, and students with varied cognitive and/or physical differences.

· Students will inform their research efforts by studying the role of research literature and practice that is relevant to remedial instruction and intervention practices for individual and group activities.

· Students, in their research projects, may explore the characteristics of teacher behavior and attitude in classrooms committed to maximizing reading/literacy success of all students.
· Students, in their research projects, may explore various professional perspectives on current local and national issues about literacy instruction: oral and written language, explicit skills instruction, ongoing diagnosis, and early intervention reading/literacy programs.
· Students, in their research projects, may examine a broad range of instructional materials, including technology, to construct, use, and evaluate for corrective and remedial teaching, and early intervention techniques.
· Students, in their research projects, may examine and analyze critical pedagogy and critical literacy of such authors as Dudley-Marling, Gee, Giroux, Heath, Nieto, Shannon.

Major study units:

Unit 1 – Action Research

· What is the historic and current look at the teacher as a researcher who uses classrooms as laboratories and students as collaborators.

· The categories of research, the forms of action research and the approaches to action research.
· The roadblocks to action research.
· The benefits to the reading professional of conducting action research.
· Cyclical nature of action research.

Unit 2 – Determining your Question

· Where do you start?
· How can you determine which intervention program to use with whom? 
· What sorts of assessments are most successful?  How does one determine that?\
· How can instruction be aligned with assessment results?

Unit 3 – Collecting Data

What observation techniques work best and in what situations (narratives, anecdotal records, diaries, audiotapes, videotapes, mapping, checklists, rating scales, time sampling, event sampling).

· What about questionnaires and interviews?
· Who should collect the data?

Unit 4 – Designing the Research 

· Clarifying the purposes of the research.
· Looking at administrative and logistical aspects
· Determining the approach – quantitative or qualitative
· Quantitative – Descriptive, correlational or group comparison research
· Qualitative – Historical, ethnography or case study

Unit 5 – Data Analysis
· Purpose of data analysis
· Quantitative Analyses
· Descriptive statistics
· Inferential statistics
· Qualitative Analyses
· Triangulation
· Computer Applications

Unit 6 -  Review of Literature/Related Research
· Sources – Primary and Secondary
· Appropriate sources of reading related research
· Research-based literature about reading/literacy instruction for a diverse student population

Unit 7 – Ethics in Research

· Legislation
· APA Ethical Principles

Unit 8 – Writing up your Findings
· Using metaphors
· Writing to a particular audience
· Format


Evaluation:

A student’s matriculation through the course is continuously monitored, assessed, and reviewed.   Assessments will include, but not limited to;
1. basic skills assessment
2. personal and professional skills assessed during interviews with program faculty, when taking courses, and during field experiences
3. an action research-based research log with documents that are candidate selected and ones required by the Reading Certificate Program
4. continued adherence to the Chapman University Code of Ethics.
Demonstration of mastery is accomplished through the following:

A research log in which candidates document their action research project.  It will contain 

· a record of candidates’ research decisions and rationales
· notes and/or copies of articles, Internet sites, etc., concerning inquiry topic
· field notes and other observational materials
· artifacts
· data analysis
· a plan for sharing results with a wider educational community
· a synthesis paper – the candidates’ application of theory to the vulnerabilities that occur in the actual day-to-day interaction between students and reading teachers
· a presentation of findings – to be done in front of an audience of educators, which will include Chapman University faculty.

Essential facilities and equipment:

Classes will need a standard classroom which is flexible to allow for small group activities, is accessible to all people, and is equipped with screen and overhead projector,  access to VCR system, flip charts and wall space to display chart paper, and text materials at different levels of difficulty.  Opportunity for clinical field experience is necessary.
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